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This booklet contains the 2010 Waikuku School Teaching Beliefs, 

Job Description, Responsibilities and Appraisal for
Name: 


VISION
To help our children develop their abilities and qualities

so they can meet future challenges with confidence.
SCHOOL VALUES
R.A.I.S.E…….our expectations.

Respect, Acheivement, Integrity, Support and Enjoyment.
The 5 Teaching Beliefs of Waikuku School

Beliefs Point 1

“We will deliver a curriculum that emphasises the 

Foundation skills of Literacy and Numeracy.”
Beliefs Point 2

“We will have expectations of quality.”
Beliefs Point 3

“We will provide a positive learning environment”
Beliefs Point 4

“We will provide powerful learning experiences
Beliefs Point 5

“We will encourage creative thinking”
We recognize that our journey of school change and improvement is just beginning. 

These expectations outline our intentions and desires for improving the performance 
of teachers and pupils in our classrooms. 
Two sayings are apt here – “Rome wasn’t built in a day” but there is an expectation for 

each teacher, with support, to step up. – “the longest journey begins with the first step.”
Through discussion and professional development Staff at Waikuku School 
recognise the importance of Base standards, Focussed Teaching and Goal Setting
as central to our common teaching beliefs and practices.
· Base Standards: This revolves around whole-school focus on standards and common teaching beliefs / practices. The premise this is based on is that as a child moves through Waikuku School basic class expectations stay the same – behaviour, marking, managing resources, displaying work. 2 way respect is established between staff and pupils with the school-wide philosophy of “you get what you expect”.

· Focussed Teaching: Our aim is to slow the pace of work by teachers identifying key teaching points within a narrower, more relevant curriculum. Anticipation, Perspiration, Evaluation (included with this document) are central to our approach at Waikuku School. These outline teaching strategies which require active teaching as well as active, reflective learning. The learning culture in this regard, incorporates an emphasis on feedback – formative assessment, learning objectives (intentions) are clearly identified in the teachers use of the whiteboard as the classroom planner and also through pupil task sheets. The day begins and ends with a focus on the goals and reflecting on learning successes. All assessment is to help teaching and learning with the emphasis on “feeding forward”. A strong emphasis of student assessment will be against the Key Competencies rather than the NZC Achievement Objectives.

· Goal Setting: Goal setting is critical to focussed behaviour and learning. Individual, class and curriculum goals are an integral part of a successful classroom. Children need to be able to see the big picture of any unit of work. Teachers planning therefore needs to be visible, in kids-speak, and an everyday part of the programme.

The Professional Standards attestation

This job description incorporates the five teaching beliefs and the professional standards.  Each indicator identifies an aspect of the professional standards.  This is identified by the following codes:

PK
Professional Knowledge



C
Communication

TT
Teaching Techniques



S
Support for and co-operation with Colleagues

M
Motivation of Students



CW
Contribution to wider school activities

CM
Classroom Management

Beginning Teacher:

Work under the guidance of others.  They undertake “advice and guidance” programmes to assist in the development of the competencies required for full registration.
Fully Registered Teacher:

Teachers are competent in the performance of their day-to-day teaching responsibilities.
Experienced Teachers:

Are highly skilled practitioners and classroom managers. The Professional Standards state for Experienced Teachers that…  Their teaching methods are well developed and they employ an advanced range of strategies for motivating students and engaging them in learning.  In environments where it is possible, they support and provide assistance to colleagues. They continually evaluate and reflect on their teaching and act on areas where it can be improved.
A
Teaching Beliefs

1
Foundation skills of Literacy and Numeracy in place

We believe that if foundation skills are put in place then this will enable students to take advantage of their future learning opportunities and to develop into life long learners.

This means I will:

~
Report and assess achievement according to the school’s Literacy and Numeracy Overviews. (TT)

~
Identify students at risk and put in place programmes to help these students.  (TT)


~
Put in place the ‘School Standards’. (CM)

~
Make use of ‘focussed teaching’ with clearly stated goalswhich are used to focus teaching and assessment.
2.
Quality expectations

We believe that quality goes hand in hand encouraging our value of ‘Achievement’.  Our aim is to develop independent learners capable of quality learning. We need to help students set high personal but realistic standards for themselves.  We must help students to achieve the best work they can do so as to gain a sense of pride through their success.

This means I will:


~
Ensure that criteria for assessment is clear to students.  (TT)

~
Encourage students to set and self assess their own goals and to indicate areas for improvement. (M)

~
Set challenging and realistic expectations for all students taking into account their individual needs and learning styles.  (M)

~
Encourage all students to monitor the pace of their work so that they can develop the appropriate skills and become reflective learners.  (M)


~
Teach presentation skills for bookwork and charts.  (TT)

~
Ensure students are aware of the procedures involved in any learning activity.  (M)

~
Make use of a teaching strategy called ‘scaffolding’ (giving temporary help until the skill becomes automatic).  Scaffolding techniques such as modelling, demonstrating, thinking aloud.  (TT)


~
Celebrate and reward positive behaviour and quality work.  (CM)


~
Mark and evaluate students’ work regularly.  (CM)

3
Positive learning environment

Classrooms need to be positive, predictable environments so that students feel safe, secure and happy.

Classroom management must be at the highest level so as to assist the individual students in need. 

Classroom environments need to celebrate learning and students’ work.

This means I will:


~
Provide a classroom behaviour programme that is based on praise not punishment. (CM)

~
Develop clear classroom expectations with students to develop a sense of ownership of their own classroom and behaviour e.g. routines. (C)

~
Ensure the school goals and values are an explicit feature of all rooms.  (CM)

~
Ensure room displays reflect Literacy, Numeracy, a Maori dimension and the `
current major unit of work.(PK)
~
Begin the day by developing clear expectations with students of the daily programme using the whiteboard as a shared planning device for what is  expected of them so that students can be encouraged to work independently. (M)

~
End the day with a reflective time to ensure students are aware of the important things they have learnt to share with their parents.  (M)


~
Display a daily timetable, weekly class goals, groupings and class rules.  (CM) 

~
Put up meaningful displays with a heading, explanation of display and/or learning goals. (M)

~
Make sure that furniture/resources are well organised, managed and accessible to students. (CM)


~
Balance class, group and individual teaching.  (TT)

~
Ensure the classroom is calm and an inviting place to be. Show respect and friendliness to all students, pupils, parents and visitors and help develop, through our actions, a positive role model for our pupils (CM)

~
Expect an atmosphere of on task learning. An on-task environment is not necessarily silent.(TT)


  ~
Keep parents informed of any special growth points worth celebrating by informal phone calls/contact. (M)

~
Utilise a three step teaching format:



1.  An introduction to outline expectations



2.  Focussed group or class tasks and



3.  A “wrap up’ session to discuss main points or to share learning goals.  (TT)

4.
Powerful learning experiences

To excite and motivate students we need to plan a range of powerful rich learning experiences that

relate to a range of Learning Areas. Students need to see connections between the Learning Areas. Experiences need to be relevant, authentic and meaningful with the potential to inspire learning. All units of work need RLC, a ‘real life context’, “We learn for life - using life to learn”.

This means I will:

~

Where appropriate, involve children in planning, setting tasks, developing criteria so they can develop ownership, ‘assess’ their own efforts, and are motivated by the outcomes.(TT)

~

It is OK to slow the pace. Plan fewer studies in depth so that students have a better opportunity for success and develop skills. (TT)
~
Use rich experiences and resources to enhance learning such as EOTC experiences, visiting shows, museum programmes, Life Education, commercial units and especially the environment etc.  (M)


~
Develop a partnership with the parents. Use them and keep them informed.  (C)

~
Ensure our programmes reflect Maori culture, values and perspectives so as to value our dual heritage.  (PK)

~
Plan themes/units/topics collaboratively to share each other’s expertise to develop integrated connections.  (TT)

~
Integrate Information and Communication Technology into all Learning Areas as appropriate.
(TT)

~
Involve the students in planning activities, setting task goals and developing criteria, so that they can develop ownership and assess their efforts.  (M)


~
Ensure all students are aware of how to plan and complete a study.  (M)


~
Provide success for students in a range of creative and sporting activities.  (M)


~
Be aware of learning styles and co-operative learning skills. (TT)

~
Recognize the social and academic needs of all pupils. We especially need to recognize the needs of boys and Maori pupils. Special effort needs to be made in our units and classroom programme to ensure boys and Maori students are motivated and enjoy class and school life. (M)
~
Ensure homework is relevant, not an add-on. Homework is part of current class programme. (CM)

5
Thinking Skills Programme

All learners need the skills of how to think. Successful learners who have learnt thinking strategies are better prepared for the future world they will live in. Thinking skills need to be taught and can be used right across the curriculum. We recognise that children need to have thinking skills reinforced – ‘the thought has to be taught’. Creativity is to be fostered through collaborative and personal opportunities. 
This means I will:


~
Integrate thinking skills across the curriculum.  (TT)

~
Use  structured thinking skills where appropriate. E.g. Blooms Taxonomy of questioning, Graphic organisers, Thinking Keys, SOLO, different inquiry models (e.g. SAUCE – Trevor Bond or Action Learning  - Gwen Gawith) (TT)

~
Encourage students to reflect on what they have done and to consider what they might do next time.  (M)

~
Encourage students to take risks, to have a go, and to see mistakes as learning opportunities. (M)

~
Ensure students can:  devise questions, plan and present a study of their choice as a demonstration of ‘learning how to learn’ ability.  (Y3 up)  (TT)

B.
School Requirements

1.
Administration

~
Keep students’ individual portfolios/files containing up to date records of achievement and adhere to the school assessment schedule.  (TT)


~
Prepare weekly and long term plans, timetable and a class description.  (TT)


~
Review and evaluate school and syndicate programmes.  (TT)


~
Plan and teach according to the charter, curriculum and school policy 

requirements. (PK)


~
Be familiar with the school’s Emergency Procedures and act accordingly.  (TT)


~
Complete written reports for parents and hold formal interviews as per school 

policy.(C)


~
Collegial support and comunication.(S)
2.
Professional development


~
Prepare an individual performance agreement collaboratively with principal and 


undertake professional appraisal reviews. (PK)


~
Undertake professional development to meet school needs and own needs.  (PK)


~
Attend and contribute to staff and team meetings.  (S)


~
Share curriculum strength with colleagues.  (S)

3.
General contribution to school life


~
Participate in the wider educational, collegeal and cultural life of the school as 


negotiated. (CW)


~
Assist in developing school policies and plans.  (CW)


~
Promote and implement the school discipline plan.  (CM)
~
Undertake playground supervision and other duties as negotiated with the deputy principal. (S)


~
Develop and maintain at all times, constructive and supportive relationships with 

colleagues, students, parents and community.  (C)

C. Specific Responsibilities

	Salary Scale Step...Q_ / _

	Annual assessments are required to meet the next level

	Management Units / Responsibility Units

	Objective / Timeframe
	Expected Outcome
	Support

	
	· 
	· 

	Personal Development Objective

	Objective
	Expected Outcome
	Support

	
	· 
	· 

	Delegated Areas of Responsibility

	Objective
	Expected Outcome
	Support

	
	· 
	· 

	Goals from last year

	


This year’s appraisal is based on Belief Points 1 and 2

as well as the School Requirements Section B.

Signed…………………………………………………………………Teacher

Signed…………………………………………………………………Principal
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